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ABSTRACT > " f - 

' f This paper describes a project undettaken to ' ' 

legitimize the role of a,ffective education in the development of the^ 
"whole" child.' The two major objectives of Project Self are: (1) to * 
gain acceptance of the study of ome's self c2 as a legitimate subject * 
matter for students and teachers |o that self-study curriculum and 
techniques will be accepted as suMject^atter in the participating 
schools and; (2) to develop an af rac^-ive-humanistic curriculum in 
self stijidy. The major activities and methods used to accomplish these 
oi)jectives are described. The results of the federal validation study 
of Project Self are presented. The latter studjr examined the gpals 
and objectives of the "project and determined the^ validity of its 
theoretical model and opecational functioning. (SJL) 
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PROJECT DESCRIPTION 



A raajor theme of this century has been child study,, and a. major 
outcome ^f this study has been awareness of the role that emotions 
play in 'the life of a growing child. 

Similarly; a growing awareness has- occurred in education in^ the 
past five years. This new focus is onyffie affective domain in 
learning. • , . 

' Tbis- awareness has produced much concern for healthy emotional 
growth in children. However,, the implementation of this gJSPwth was, 
for the most part> left tip to chance. 

Within the las* five years, the trend toward '^humanizing'' the 
'school 'environment has increased with its present-day effects being 
felt in the development of curriculum in Affective Humanis^ifc. 
Education. , ' ' 

Affective refers to the feeling or emotional aspect of exper- . 
ience and 'learning, while cognitiveUearning refers to the activity 
' of the mind. The integration of the affective and cognitive , aspects 
of learning have also been referred to as cdnfluent education. 

Traditionally,' schools' -have t^een basically cognitively o^KiSited 
stressing the. development of a- child s academic skills and leaving 
emotional davelopment and social interaction up to -normal growing 
up processes.-' However, research has documented that emati6nal. 
development and the ability of one to negotj^ate his own emotions can 
be learned.- Leaving the development of the af f ective^diJmain up to 
chance has coeated ^ void which has revealed itself through^social- 
emotional problems ir; children and adults. National statistics 
indicatb that somewhere between 15/- - 2(yfo of this- country^s school 
population have ■ social-emotional difficulties of varying degrees 
which don^t just^ vanish with agq^but which continue. into adulthood. 

Affective education' is a developmental approach instilling in 
children the''social-emotional skills to, cope ^ith themselves and 
others, while at the same time, providing ^Jheiti with experiences 
% which help them to be more confident, more self-reliant, and better 
^sble to clarify their values, mbre open to alternatives and more 
responsibl'p' for their own actions'. . ^ ■ 

.This kroject aims at legitimising the role of 'af fecl^ive edu- 
~ cation in the development of the ^^wholeV child so tnat as much 
emphasis as is placed on the traditional academic subjepts^will be . 
placed in helping children negotidteViheir own emotions and their 
interactions with others,. It has long been realized that becaiise, 
education has left up to chance the de^v^lopraent of cbil-dren s 
emotions, we are now reaping the consecuences of this omission in. 
the many forms of emotional and psychological' ;illnesse^. ■ 



TIic Tov^i of Rocky liil.l has a ^^chool, sy^jtcm comprised of three 
^Aomentarj: ^choolii , . a /junior'' Viip:h and a \\\r}) school. . Presently the 
, school ^^^liation is approximately 2,100,^ The elementary schoolsv 
y>taffed' by 62 teachers, r)Crve a population of 1135 students; the 
•junior high, with its staff of 2C teachers, serves 350 students; and 
ttie liigh GG-hool, with a staff of 44 teacliors, serves approximately 
620 students. ^ . ^ . 

The population of Rocky h'ill has' doubled in a 20-year, period 
from 5>10g to a present level of 11^103.. The town covers an area 
of 13*7 souaro milpsr 

Explanation of the Project 

. Project Se'lf aims at accomplishing tv;o major objectives v/ithin 
its three year duration: 1) to gain acceptance of the study of . 
one's s.elf as a legitimate subject mattiBr for students and teachers 
such that self-study curriculum' and tecnnioues will be accepted as - 
subject matter in'the participating schAol^. 2) to develop a 
affective-humanistic curriculum in self/study* » 

. This ' pro ject. is distintly different from other affective- 
humanistic education projects. It assumes that the legit;imatization 
of self education and its many ramifications in the public schools 
is a complex problem rcouiriing gradual yet major changes , in the 
educationsvl prior^^s whicl^ a community establishes fpr its stu- 
de'w^^s. Ou V'proj /^t ' s means of facilitating these changes philo- 
sophically arid oi^ganizatio-^ 1 ly has been to involve the services of 
an Organizational Developm- specialist to help the system explore 
its Organizational structure al^es and mod($ of operation and how 
these relate to the maximizat n of the human potential in both 
teachers and students. This intervention has been instituted on a ^ 
par;^~time Ibasis this year, fibwever/ alrea^dy we can foreseejji^ need* 
ttrfexpand this servico to ail^^^ost full time status next ye^Cfoased on 
theV*eetlback*obtained from, this year's initial activities* ^ 

^ur major, activities and methods in this project to acc(|!iiplish 
'the above objectives are the following: ' 

Teacher-I n service 'Trainin/^ V/orkshops , - ■ - 

The v/ork3ij:ops consist of experiences designed to help teachers 
focus on their own -personal growth* and interpersonal learning as a 
foundation to understanding and using cla/&sroom strategies with ^ ^ 
children. The content of worl^ishop training follows the following 
format^. ^ * ' 1 

1) Lecturettc pr.evi-ey; of the worksliop focusxng in on t-he 
hTstory and rationale of affective-liumanistic education 
in this country. ' " i 

2) Transitional phase in v;hich teeichers have an opportunity 

to learn about group process , by participation in activities 
designe'd to -help them/ feel more comfortable with each other. 



3) Exporicritial pl:cu;c focuoi.n^^, in on t\\o participants* per- 
Goncil and j n',o r-porsonal dcvu-lopmont aj> tlVoy confront major 
group i:;:jucis such ar. trust, acceptance, respect, self- 
disclosur- \ and responsibility for one's own behavior. 

,4) Concluding phase desigiled to help participants review both 
the affective and cognitive aspects of their workshop and 
their relationships to themselves and each other as well a 
lielp participants begin, to bring to a closure the exper- 
iences they have h.ad with one?, another. It is our plan to 
have evolved from this project our own internal trainers 
v/ho whenX^he project is terminated, will be trained and 
able tc^/become trainers of other teachers on^ffective 
, education. This will, in part, insure the continuity of 
this prV^ect.* 

The more specific methods for teachcrs> students and community 
incorporate th.c training technioues developed at the University of 
Massachusetts ffev/ell as other methodologies including Gestalt 
Awa>eness,^ Transact^ional Analysis, Teacher and Parent Effectiveness 
Training, Group Dyhamif^s Training, Sensory ^ Awareness Training and 
other technioues designed to facilitate self-actualizatioi). 

The t^eacher' t^raining^ began last year (school - year 73-74-) in 
September with a 15 week after-school workshop, each session of 22 
hour duration i followed by a similar 15 week workshop b.egitniing in 
February 1974,. In addition, two'^ weekend wprkshops> beginning- on 
Friday evening and terminating on Sunday afternoon were held fQr 
teachers along with one mini v/orkshop of seven hours duration, Thi 
school year (74-75) we are still in the first 15 week after school 
workshop, again each session of 2^ houi»s duration and 'will - continue 
with another 15 wedk af-ter school workshop beginning, in February 
1975 • Also/ this year wfer again held a .weekend workshop \in January 
1975. All of this training held in the Project Self Conference 
Center located in our Board of Education building, with the excep-> 
tion of the 'January 1975 we-ekend workshop is being held on^ an off-, 
campus site» ^ • . ' \. 

Classroom Demonstrations and Implementation 

An integral p^rt of the project is the classroom demonstration 
of raff ective-humanistdc strategies in order to prepare teachers to 
be able to implement these strategies on thei^r own. Classroom 
observation^ of the teachers cqnducting classroom sessions is de- 
signed to provide useful feedback on teacher attitudes as well as 
their use of materials. 

turriculilpi V/orkshops 

; 'Workshops with teaphers^ developing an elementary and secondary 
curriculum in affective-humanistic education are held regularly. 

0 ^ ■ ■ 

Action-Research ^ 

Act^ion-research- in the investigation of the development of 
self-knowledge in students and teachers and the. concomitant de- 
velopment of an instrument to assess changes in levels. of seif- 
knowledge as a result of 'training is\ another major activity. 



• Community Workshopn ^ , 

The part of the pr .>Juct invnlvin.^ corninur\itf part icip\t ion in workshop 
training is, we bolievu, another innovative feature of the project, it 
is our contention that to expand affective educatitm only in the classroom 
without, at the r;ame time, providinj the comraunity in which the children 
reside with an appreciation as well as an opportunity to explore and develop 
their own personal growth and interpersonal relationships, would be incomplete 

As the workshop for teachers continues during the yeajv- woAshops opened 
up td community participation in affective education will also occur. The 
des/gn of these workshops follovJs basically the design of the teacher work- 
shops; namely / 



a) Introduction - History and Rationale of Affective Education 

b) Introduction to group process through experiential learning 

c) Expi;. i,-atial learning in personal and interpersonal areas ^ 
of growth ^nd development 

Growing out of our community workshopjs last year has ^^rs^^n the recognition 
of a wealth of resources in the community which could be considered as 
potential contributors to the overall goals of this project and which could 
'serve as additional assurances that project activities in self eddcation would 
continue after termination of federal support. Thus we have embarked this 
year on a training program to develop community paraprofessionals who might 
continue and intensify 'the community education component of our project. 

The community workshops are held in the evenings - throughout the entire 
.school year. 

Organizational Deve lopment Training * ' ^ • 

For a comrr.unity to adopt only part of the project, it would be crucial that 
the initial conponent adopted concern itself with the organizational develop- 
-•ment issues in the system. After one year in our project attempting to 
incorporate an innovation into it, we became cognizant of the utmpst need that 
a system first ermine itself, its subsystems, its network of communications, 
its way of making decisions, solving problems and administering leadership as 
prerequisite to considering change within itself. This examination and the 
sub§3quent changes which can potentially be brought about through this diag- 
nostic intervention, begins to open the system, creating ^a more flexible self- 
renewinc/ system willing to examine alternatives and to try on new ways of 
functioi^n(^?C^ This further pemitj- ^.nno^vations in learning to occur on the 
teacher-ptipil-classroom. climate level wherein cif fective-huLianistic education " 
can then be introduced. ' 



The Organizational Development Train^'ng with the administratQ^ffs is being 
held during the school* day usually during administrative staff meeting time. 

The implementation of the af f ective-humanis^c <^rjdLculLmi^'^>ts f ar as it is 
developed at this point in the, pjroject, occur^ in ^ 30 minute spa^ of time 
which teachers have allocated to them eacfh d^y for this purpose. 

,Our preliminary work with children using some of fhe newly developed, yet 
not completely refine^ft, affective jstrategies has been very encouraging. 
Children eagerly loo* forward to the, days when the affective activities are 
planned. We have found the elementary g^jade school chil<Iren and td some "extent 



.junior hiqh Qtudunts are moro favorably inclined toward tho activities, 
whereas, with high school students a lon-jor period of time is npodcd in 
building up' 'the"- trust essential to their motivation to' cxplbro thcmsolves 
nd their /rolationshipa with their peers. 



4 ani 



We fodnd that despite the fact t\uxt Rocky Hill is^ a rather conservative 
conm\unitv>yfcha project , with its many ramifications for change, has encountered 
no rcsisfc^m'tjc xrom citizens in ^he community,. In fact, our community programs 

(dxe weTl^ received with people s^.ricerely interested in s^ilf development and 
in bet^r interpersonal relations hips. ^ 

Exportability ^ ^ ' , ' . ^ , ^ ^ 

The. adoption of the project by other school districts- 
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Step #1 . ^ 

'The securing of a full understanding of the field of affective-humanistic 
education and organizational development with its, many implications for ' 
brganijjational revaluation and renewal. This can be. aoquireu throUgh 
readings of the field. ' ^- ' \ \ 

Step #2 • . . ^ 

Consultation with a speccLalTtst in the affective-humanistic-organizational 
.development, areas to help a &s ess where the particular 'school system is at 
in. terms of its readiness to accept such a broad intervention. This i& 
akin to, a system and subsystem -'diagnosis to hej.p determine the point of entry^ 
which is most likely to yield the .least resistance. 

Step #3 

The , development of an on going trainirig session With the administrationjstaf f 
in organizational development in ordqr to help them explore the ix present ^ 
organizational strut:ture and its ability to effectively assimilate the change 
and innovation brought^ on by thgjiproject. This is a crucial factor since the 
particular innovation will surely die a quick death unless organizational 
restructuring has occurred. This, would permit the shift in the hierarchy of 
. priorities which«. determines the philosopl{tickl"*and operational climate of the 
system. This is al;so a crucial Sj;age since ownership j.n » the innovation , or 
change must be felt by the adnTtinistrative staff in order to insure project 
supyert, continuity and inte^rat;ipn into the main stream of the school system. 
This step^ requires little in the way of ex;penses for materials except for tho 
cost; .of the organizational development [consultant. 

Step, #4 . ' ' ^ . " ' 

Initiation of an ongoing workshop training group with those teachers and other 
staff members identified in #2. x.t is absolutely essential that this be a vol- 
untary' group. The workshop training would invblve the design of expe 
aimed'at facilitating the participants persona^ psychological growth, 
direction is in stimulating self knowledge development, sensitivity tc 
and actualization of one's potential.. > This gtep requires little irv^ 
of expenses for materials ^ etc. except for the costs of the trainer of the 
group. 

' ' \l. . ' ' 

Thxs workshop should be/^n ongqjing one oither meeting -weekly^ after school or 
once a month on weekends', or oncts^ a week with release timfe Crt^jg^i-egular ^? hool 
duties. Whichever- is selected/ it is essential that continuity and' contact- 
be maintained within, the group in order to 'Sf^^ul^e maximum opportunity for 
growth. At least bne semester of this tyj>e of personal growth experience is 
required in order for participants to come to a better understanding j of 
ther[\selves and others. ' ^ . - . 
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Tltrp B5 ' . ; ' 

Foliuwinq t-.hi'? purijonal (jrowlih oxpt^riw^np;, t hin i; urn.. ^jr<mp c\u l)...)tn the nt-xt. 
«*'m*;f3f:oi:, under the iiamc- time schcdul.' .v; ii» fh.. fit.'Jt, rs-ntts-*— , to .'X.uuinu aivl 
exp«!rimont with' the sell knowlu'lMu curriimlum to utiu i n thu' classroom. This 
phAa., would include thti ex. »miiuitioa of nviteri'iln ;mch .u; f:h..« Utiivt^rs Lty oC 
MaMs.ichusetts curriculum in Ai:i:ectivu. Ilununliitic i^ducatic.n, Thn ilu.a.n Uevoiop- 
ment Pro.jram, Pflauin Dimensions ot iv^nionaliLy I'ro.jram, Uuso Kits lor Emotxonal 
Dcvfilopment . ^^^^ 

'These curriculum activitieo are not only cxaminod but^also tried on by the 
fwrticipants as they attempt to see how students micjht leol cxpftrioncxn^ them. ^ 

Step tt6 . t-u ' 

The system should theil employ toacher-consultants to be available to tHoae 
teachers who have participated in the ongoing training cited in #3 And #4. 
These consultants would demonstrate in the classroom the^e curriculum^ 
activities which teachers experio^ed in their pwn traiffing workshops. Teachers 
would then be invited to conduct these activities under the observation of the 
consultant. "Finally, teachers would be implementing these curriculum activ- 
ities on their own with, however, the teacher-consultants available to them 
as needed. Also, it is very important thab ongoing teacher meetings continue 
with the original group established in #3, so that the teachers may then check 
with one another to "see what/ ej^jeriences are similar and what are different 
in each-other's classrooms asAhey continue to implement this new curriculum. 
Also, these meetings, ajjihough not necessarily of the' same intensity and 
duration as" in #3,V«^vi<leV very important base of support for these teachers. 

Step »7 '. ■ ' 

At some point during the initial teacher trainirig Rhaso, attempts at community 
involvement must ioccur. In order for' the community^ especially parents, to 
. understand and support su.ch an innovation, it is advisable to conduct workshoj^s 
^r them in self development and interpersonal development . Initial int^- 
ductory sessions should be held explaining the dimensions of the project . 
followed by-a large number oif evening mini-workshops covering a wide varidty 
of topics in self and interpersonal development. This should occur for &^ 
least two full yeardV Then the gradual training pf selected community mentoers 
as paraprofessionals to continue this community education phase of the project 
should follow. It is also advisable to create a community advisory board 
whcfse function would be to serve as a liaspn between .school and community in 
informing and reflecting the needs of all c:>ncemed,to the school board, in thG 
area of affective humanistic educati>n for students arn^ adults. 

Step #8 , • - 

Out of the teacher-training workshopeT shoul"d appear the development of teachers 
able t(^f train other teachers in the techniques which they learned in affective- 
tiumanistic education. Thus, a strong, effort sJiould take place in which 
-^selected teachers become skilled and competent to train other teachers" ^s 
they become interested. This will also insurfe, as in the community phase, the 
continuity of training after project money has stopped. It should be kept in 
mind that although these teachers m^y become competent to teach other teachers 
about the new curriculum activities, the experiences in personal growth' 
training for these new teachers must be conducted by trainers who possess the 
back ground, competency and sensitivity in one of the behavioral sciences of 
"«<aiii4l work, psychiatry, psychology or organizational development* 

. Step #9 " 

The ongoing training sessions for administrators in organization and develop- 
ment should after^ at least two years of group training, move in the direction 
of employment of an organizational development' specialist in order to insure 



c ontinual orqaniitaLioiuil nniuwal. Thiit would pcimit: any lu^.w chanq^i/^r inno- 
vatiim to Ixj aiui ini latod oasily into thu Myjit^^m .ui thu nui!(.l Tor it appectra, 
Aiv.itVkjr option woultl 1h) lt>r thu .^;y;;t;iMr. to train t^nu ul: itii own litait puraoua 
to biH:onui i\n inturnal orijanizat Lonal coniriult^mt . In lathur casu continued 
or^j.itiizational int'ro:!,?pt»ctioa in nc.alvil in or^lur ior tht; systum to nviintain 
itnfiif; .iH an opi*u liy.'jtem oonducivu to hninanii.{t ic tanctioninv;. 
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RATIONAliE FOR THIS PROJECT IN ROCKY Hll^ 
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• TV'UM t i- iivi I I y ^ :a*h>"'IJi Ivwk^ InniJi lKi.'.i< illy ( t u jui t i v< • 1 y tui.iutiMl, '.t i cr.iM livf 
tlu' < 1» • v'l' 1' 'J *nt. !.>(" ,1 chilli's ;ai<' likLI 1:. and Kaviu'j t 't i.oMil Ht -Vf • h )pru nl. 

«uhl tin? It'.iniinij uC :ikLll.'; !'>r ir^LiJi.ut L' 'n up to •'noiiu.il »jn'Win«; ujj 

J )t " >( i'.sr.';" , llWiVvn, tiiXiMrch Ki*i <lK:iunrritisi that rin^t I,' 'ii.i I dc vi • h >piiu 'Ut ^\tu\, 
m Np« 1 ( L(M I ly , ; t hi' ability t <»ni' to in^j. )tiat«' his i >Wn oiu i* ij »ns t iii l)o 
l*aiiu'd, lAMvin / the dtvt' l,oin!U.;ut: t>t t hi' allrct ivo diinalii up lo chanoi: has 
<!n'»itoil ,1 V whlt.'h ha:j n'.'ViMlctl itfji'Lt, thrtHKjh i*;o(: ia l.-ifinot Li-nal pi >h]i*iuy in 
c*hil<lr:vin and afUjLl:f:# National statistics irulic.atr that st )iiu.vvhc ru bi tv/o^-'n 1';^ 
a!\il 20k ol? this C()nntry's school [> opulat i^ .>n hswc soi; Lv\ l-iiiiot iotial d i 1 1 icu 1 1 ius 
ot var-yitv| doqrcL'^i which manitViit thcms(^»lvcs nvi^'n intv) adulthood- 
Many s 'urcws wc drawn upon in lU'tcrmininc/ t he ny^<,!:; ot t hi« i nc liidin*.; 
t h'.; vinnuiil vo|>ort. oC thu Sup.: r intcndcr\t , t hij CIW report " cfJinpi Knl in I'J /-?, an^^ 
thi? ii^xpc rionctjs , and obsorvat. ions of a<lininist rat » )rs, pii^^il pc^snnntji services, 
and taMchc'rs- Miny cxpn:^ssi'd and. observed nci'fls n l.itcd to the? ijocial-emotional 
a!;pects of a child's life. Failure to moot theno n^cds hay rosultod in probj-citia 
tor both toa6hort; and children. it iu our c*.)ntcntif)n that moat problems are 
best handled irr the classroom, but that tfe^achers feci they lack the necessary 
nkills and tools to facilitate aCfectivo luarnincj in children/ Providincj 
teachers with these necessary skills can help create a climate in Which, not 
only arc? they able to cope with e^xistinrj problems, hut wherein they cari provide 
children with learning abeuit themselves and otli^^rs- 

Throughout tlvo^ yeats, psyclriatry, child guidance clinics and schools have 
failed to comcj up with a wt>rkablc} model f'^r q preventive mental health program. 
It has been dc:>cumei\ted that the major em'")^ional needs of children as they grow 
up .ind devolop arc not mot in public sctwdfen. This is so because, historically, 
provtMi\ivo mental health models in schoal5||.' ha vo fallen woefully by ttie wayside 
as the oriontation of these' models cont^^§!ed t® be; surrounded with a clinical 
aura, tlkit'is, mental health dtifincd as an absence of illness. Also, present 
day research findings cm the importance of the self concept in the overall 
dovolopment of t^e child has created an awareness of the need for rcse<jrch 
and development of curriculum designed to teach affective learning to children. 
The rational underlying the inclusion of the affective domain in public! school 
teaching relates to the assumption that if it is legitimate to formally teach 
children how to read, write and do mathematics, then it is equally as legitimate 
to for^tally teach ct^ldrcn about emotions and feelings in thewuselves ancl in 
relation to others. 

We bjEilieve then that the affective-humanistic education model provides the 
framework from which can bo derived an effective leaAing experience for 
student^ and teachers in own self development and also in their own 

interpersonal development^^'' ' 

Teachers in our project range from kindergarten level to high school level 
with teaching experience^ ranging from first year of teaching to fifteen and more 
years of teaching. There 2lre sixty-two elementary teachers, twenty-eight juriior 
high teachers, and fortyyfour high school teachers- Rocky Hill is an /xlmost 
exclusively white middlj^ class suburb- Participants in the conununity workshops 
have- been predominantly women, especially mothers, ranging in age from twenty- 
five to sixty. The student target population consists of 1, 135 .students , the 
junior high population of 350 students, the hi^jh school population of 620 , 
students . . 

M 

, Special physical facilities are not essential to the success of this project. 
Open attitudes, strong motivation and willingness to risk and change^ are, however 
very essential. Thus, the school administration, including the Board of 

T ' ^ 8. ' . 

\ V . • 11,. 
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(•.s-:<'i»t lal th.it. (-MuimiriLTy'lMVv ..Iv.-inunr l.iki' pl.i(;(^. Our olirriiitj t: <j llv c:. nunriri Ity 
of workslr-p tr.i^ni.nM in !;t^Lt rtlilcifiMn, .is w^'U .if; t hk" i u It. iaf" ion .U' .i p-UM-- 
p I i vssi' »n..i I I raining pr'.'jr.iin niul a communit.y .ulvL:;Mty boatvl, h>UJ pLoviklocl us 
with ihv \uu\>rr,tiini\Liv] an^l .suppoit wc! nn-l^.d 1. 1 < nn t h^.' .imaun it:y tu rarry r>ut. 
till* prtijcct ;;u< •r.'i\';s f u J ly . 

^ . The major act: ivi Me.s c^i; real. t(> t:ho .succe ss ol ( hc» project -mcm no Co11(jws: 

a) Orw'^n i ;'.at lon.i 1 f]L'Vk' I. .pmcnt. t ra inina with admin i st: rat. ivi* r.ratC hi-li) thcrn 
f!iavjt\osi; syr>t.fT;i n'Midi; and (I(*aret;s ol ;;yst*:n opt;nncsji, and alr.o tu pr(jvid(j thorn 
v/Lth i^U'W alteinatiVrs Ci:r pio^)liMn sdvin], conflict re;::olMV i' >n, dec • .s Li)n making, 
>ind i<.*ad<-tf;hip -st.yJ.e-, This e)r / in i'.:at iona I i»wi.wal scti; the* .stag»> tor the 
implement af i./n of the pr«'jecr. activities .ir; u\M an any tut^ire innervation or 
chan jc . ' ., 

h) -Ti u;hi;r t rainin*j injLhcir c wn personal qrowidi learning. Ir^ orc\:r t^^ teach 
a^xHit feelin',-:; and aj.tt^'nat ivo bchavitorr, teacher^; discovered that they thcm- 
selve:; 'ru.'^'^^^'^^ ex[>l.'ro ther- own fcelin'ji; "^^^'^ l)chavior.s prior to attem^ltincj 
to taf;it*itato av;arenoss and jrawth in stu*^:ntiT. Thus c^ur teacher trainin<j 
irvjdels have tocuiior I primarily on helpinr; t cc^^ here, learn abcxit themselves and 
their ri^at ion.ships v/ith otherrr pric;r. 1 th* i r: classroom ir^plemcntation of 
t he af f cctive-humanist j^c currica] u:n. 

c) Community trainincj in personal growth experiences/ sel f-knowled^jo develop- 
ment and interpersonal de/elopmont'. Tliis is a critical activity not only 
because it provides visibility of our project to the community, but since 
the, project ' s underlying theme deals with attitudes, wo fi^lt it was important 
that similar attitudes oncouraginj personal growth and development^ be fostered, 
not only in teachers, but also in students and their parents. This thereby 
create:: a system in which reinforcement, encouragement and mutual support 
can occur. 

Esi:ential Materials: 

c\) University of Massachusetts, Hum:inistic Education Center, Ford Foundation 
Curriculum in Affective Hurranisticf' education, i'VTiherst, Massachusetts $12.00 

b) Mumvin Devcl^)pment Pruqrain ... 

Human De^volopmcnt Training institute ' ^ ^ 

44i5 Twin Avenue, Suite H 

San Diego, California 92120 , * 

Theory Manual) * ' - 

Idea Guide ) $17.00 per teacher 

Cu^rriculum . ) • ' 

♦graded - Xindorgarten through 6th grade' 
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c) ■ Self Awareness through Group. Dyhcunics Techniques for Personal drowth 
' of -High School ^tiidents by: Richard Reichert $2.00 - 
- 'Pflaum/ Standard , ' - 



.38 West Fifth Styee^^^^; 



Day t9n, Ohio 45402 T ' " ' - ^ ^ ^ VI ^ 

d) " A 'Teaching Progotam in, Huraaiv Behavio^^^gp^ Mental\ Health 

hy Ralph Ojemann and Shirley Kremenok Educational Research 
Council, Cleveland, Ohio . ' 

, . $5.00 per manual of curriculum activities-kijidergarten thro> 
" « grade '7 ' ^ _ ' . ^ - 

e) Developing Undferstanding/of Self Ind Others - A nianuaO, of curriculum 
activities in kit form.* by Don KinJaneyer Ph.D. pubj-ishsd by American 
Guidance Service, Publisher's Building, Circle Pines, Minnesota 55014 

Early elementary level - . ,$10)* ' ■ ■ 

* * "intermediate elemehtary level $100. ^ , 

♦Enough units to conduct this program every day of the school year^ 

■'' ■[ ^ 

f ) Dimensions of Personality ' ^ 

by Walter Limbacher, Ph.D. ' . 

Pf laum/Stan'dard , . * 

38 West Fifth Street^ V : 

Dayton, Ohio 45402 . * 
Teachers mariual^and workbooks for students* For a class of 25 students r 
:the cost is at>out $50.00. For grades 1-6. ; 

■ 

g) .^ First Th ings r Sound filjnstrips for primary years in Mtelping children grow 

in nwaeratanding themselves and others as individuals and as members of 
groups. 

$20.00 for each filmstrip series - 5 series available covering • * 
different topics. 

Guidance Associates v 
Pleasant ville. New York . ^ / 

i) First Things: Values - A strc^tegy for teaching values. A filmstrip program 

designed to help children develop their ability to reason more adequately 
about moral problems. . ^ 

Guidcince Associates - . 

Pleasantville, New York ^ - " 

' , $20.00 for each filmstrip series. 5 series available covering differe/it, 
topics . * ' ^ . 

.) Building commitment to a deliberate process of change an<J. growth : • a 

•psychological education course for public schools (junior and senior high) 
by Bruce I^ons, Wayne Kassar, and Steve Myers, Santa Clara County, California 
Availably from Humanistic Education Center 
^ ' University of Massachusetts^ 
^ Amherst, Massachusetts $3.00 

) The Johari Window - A Model of Interpersonal Processes 

Management Version - 
Teleometics Int'l ■ - - 

Suite 4-A, 2210 North Fraziex 
Conroe, Texas 77301 
For organizational"^ development training program $70.00 - 

) Teaching Achievement Motivation 13 \ 

by Alschuler, Tabor and Mclntyre m ^ . 

- ' - ^ : ......... V . 




A basic introduction to affective e*ducation specif i-cally rela^t^ to thj:^^" 
basic motive^ of pQwfer, achievement and af filiation v 
One classroom set (fpr 25 students) costs $15.00. - ' ' ' ^ 

^ Education Ventures, Ihc, ' - * > 

209 Court Street 

Middletown/^ Connecticut 06457 

. * " " * ^ ^ \ 

* . ^ / '■ 

JMp.dplsf f or Kariagement - / / \ ^ • 

X' ' FeedbacKVlhstiaiinents on organizc^^ issue^ special 

review packet for- all instruments / y $40.00 
Teleometric3 Int'l , f 

• 2210 North Frazier ' ^ \ ' 

Conroe, Texas 77301 v ' ' X 

m) A Humanistic Psychology of Education ' . - . . 

•Richard Schmuck and Patricia Schmuch ' " 

palo Al^o, California : National Press Books, 1974 cost $5.00 \ 

/ . 

p) ^Qrglnization Developmorite in Schools ' 
•Richard Schmuck and Matt Miles 

Palo Alto, California: National Press Books, 1971 cost $9.00 

o) Learning to feel, Feeling to Leaim 

Harold Lyon " . - ' 

Columbus, Ohio: Charles E. Merrill, 1971 Cost $4.00 

p)' Human d!:eaching for Human Learning ^ 
George Isaac Brown 

New York: Viking Press, 1971 Cost $5,00 > 

q) Values and Teaching . 
Raths/ Harmin and Simon. • 

Columbus', Ohio* \Charles E. Merrill, 196^ ' 
Cost $5.00 ' ' • 

r) Born to X^in 
* James and Jongeward 

heading, Mags: Addison-Wesley, 1971 

Personnel: - • 

^ ^ 0^ ■ \ . 

a) Project Director (1) with training in group dynamics, organizational 
development, human relations training, humanistic-affective education and 
especially should have undergone -intensive experiences in personal growth 
workshqp\raining. Also, Some adn^inistrative, background is important. 

b) .» Organizational Deveiopmsnt Specialist (1) with training in the appliecl 
behavioral sciences,- especially in organizational diagnosis of a ochool syst^ . 
Md its accompanying organizational intervention?" needed to affect change; 
gloiap dynamics and human relations training; some experience with humanistic^ 
affective educcfKLon curriculum and intensive experiences ^J^n^wn. personal 9^vth 
workshop trctdning. - 

c) . Class rodm. Consultants anfi ;\rorkshop Trainers (at least 2) to conduct demoi^^ 
strations of affective curriculum in classroom and also to run teacher and 
community workshop training programs. Should have training and experience itx . 
group dynamics, human relations, humanistic psychology and education, , and a \ 



variety of training techniques such as Gestalt, Transactional Analysis / 
psychosynthesis, sensory av/aretiese,^ Values Clarfficatibn iand Communication 
• Skills. Mus^ have -undergone s^me intensive personal glrovTth experiiences in 
workshop training. ; . ^' 

d)' Project -Secretary (l) to handle normal secretari^ duties and al^o to 
assist Project DirectT5r dn executive secretc;rial role. Must like self and 
people , / r . ^ ' \^ > 

I- . / * ^. • ' ■ ^ ^ ■ / 

No .special problems have been encountered to date. The voluntary nature of 
the project has mininazed anyj^signif icant antagonisms to change. On the othej 



hand, the ,scime volur^ary aspect of the project 1ms meant that th§ vii^tu€ 
patience has had t^be' practiced by our' project ^taff. Teachers wait to see 
what other teachers report- as a result of training before deciding whether to 
volunteer. Administrator^ had to see first hand how organizational dayelopment 
intervention could assist jthem in their everyday operations, rather than being 
convinced by re'ading abouta its value. ' • 

; ' - ' J ^' * •* 
\ The community had to experience workshop training in a wide variety of 
areas so that it could pick and choose the programs suited best for itself. 
Initially .we 6ad attempted an ongoing workshop for the community in one area 
of development, asking the participants to commit, for instance, 10 weeks, one 
evening k weejc^ to this training. This we found too difficult for the citizerft 
tg respond to, so that this year our community workshops cover different topics 
bn different nights during the month with participants able to come to any one 
or all of them. ' oj*^ . ^ ' 

/ Finally, we had anticipated at the start that the evaluation of project ^ 
activities ^ would be a most difficult task for us. Because o? the nature of 
.the project content, namely, attitutje changes, at ^a leve-1 beneath those changes 
that could be observed in .static traits, we were full^ aware that a more sub- 
stantive method^ for assessing cljanges j!h the development of self knowledge had 
to be found. Fortunately for us, a ppor affiliation with the University of 
Massachusetts, Humanistic E^luteation Center continued into the project period. 
Throughout this ef f ilia,^lon, have vorked closely with the center O!^ it has 
developed a theory and assessment instrument for self knowledge. Thus our 
attempts during the first year to measure growth in development could not be 
con3idercd adequate since there existed no instruments that measure changes of 
development in self knowledge. The data from the comprehensive evaluation 
this year of project and non-pjroject teachers whi^ we have just completed 
in our sc?l;iool system to whom the children' s version of this self knowledge test 
has also been given will (in conjunction with the collection of /similar data 
from other school systems) ^provide . for us an equally valid and reliable tool 
for measuring self knowledge development in children as well as adu^^-ts. More 
importantly,* the theoretical foundation upon which this test rests, w^ill pro- 
vide for us the frameworjc for evaluating appropriate curriculuro experiences . 
in affective education for children at different stages of their development. 
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VALIDATION OF PROJECT SELF 

Last fepring (1975), PrpjG;pt Self participatod in a federal validation study 
The purpose pf this study >;as* to cxanune the cjoals and^objectxves of this 

' program and ciatermifie the \jalidity of its theoretical model and operational 
functioning. ^Having successfully passed this validation study. Project Self 
then was authqrized by the Connecticut State Department ' of Educatio^i as a 
model training^ program for other school systems in Connejcticut in Af f ective- 

, Humanistic Education • 

^ The following' statements wore made by the Validation Team regarding our 
, program: • *- 

1. « The program has d(?veloped a unique and comprehensive "System for bringing 
about teacher and comjifiunity support for affective curricul^um utilizing ^ 
variety of techniques such, as community workshops/ dissemination newsl^^jers 
and orgaijtizational development processes. 

2. The program has su<5ceeded-ln^ institutionalizing the affective curriculum 
with a deifinite thirty m^^nut^ "affective, periocl" in the three' elementary 
schools and with a "confluent approach, whereby affective' techniques are 
integrated with regular content instruction, in the junior and senior high 
schools • ' . ' I ^ 

3« ^ There has been positive spin o^f, especially of the communit^ and- parent s 
workshops, to non Title III activities — such as Title I parent committees, HUW 
planning grants, etc« ' ' 

4. The program sis operationally implemerTting a number' of theoretical concepts 
such as the Trumpet MQ|ytt for Affective Education, which needs to be tested' 
in the concrete schowBStting, 




5. The Organizational Development approach, especially as it is used with' the 
management team to identify obstacles to change, is particularly notable. ' 

6. Teaching teachers and ancill^a?^ personnel to utilize affectxve technxques 

could lead to a preventative, model for working with"^" disaffected children," as 

is being done in the 7th grade pilot component, « 

t , , , 

7. At a time when the emphasis seems to be on basic skills in curricula across 
the nation. Project Self is an exemplary reminder of the need for continued 
work in the affective and humanistic areas. 
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